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The current paper researches and discusses primary school principals’ views in
Greece, regarding the school and student families’ communication techniques
and relevant practices during the economic crisis, based on the comparison of

research findings with corresponding findings from international research.

PRACTICE More specifically, it measures the extent to which the principals use

communication techniques and practices to communicate with the students’
parents, as well as the usage rate of ways to approach active parents, parents
who avoid contact with the school, parents who would like more involvement
with the school. Moreover, it contemplates how principals’ views differentiate
depending on their gender, their overall experience in their duties, their
experience in their current position, as well as their school’s level of
communication with the students’ parents. The study included 80 participating
principals, who served in primary schools of Cyclades (an island group in the
Aegean Sea) during the first semester of 2011. The results show that, apart
from gender, all the above factors differentiate the principals’ views regarding
the usage rate of the school’s communication techniques and practices with the
parents. The findings also depict the frame and the communication limits,

\ which the principals in Greece seek to achieve with the students’ parents./
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Introduction

School and family communication nowadays constitutes a coherent scientific field, which belongs to
the wider area of social pedagogy (Mylonakou-Keke, 2009). Over the last thirty years the necessity
for school and families communication has been portrayed internationally through a variety of
theoretical and empirical studies, including those that refer to the effectiveness and improvement
of school units. The aforementioned studies focus on school, family and community interaction,
while emphasizing on the cooperation among those systems, mutual responsibility and the
activation of the potential of schools and parents for the students’ progress, proper development
and wellbeing, aspirations which are also the main objectives of social pedagogy. These studies
highlight the necessity for communication initiative by the school through the development of
programmes ranging from the briefing and involvement of all families (Epstein, 2001; Hoover-
Dempsey et al.,, 2002) up to the model of Syneducation! (synergy + education) in which students,
parents, teachers and leading members of the local community participate (Mylonakou & Kekes,
2005, 2007; Kekes & Mylonakou, 2006). The majority of the aforementioned theoretical and
empirical approaches has been developed in the United States and usually followed the
methodology of quantitative research.

Given that the current study applies quantitative research methodology, it is based, in terms of
theory and research, primarily on studies that derive from the US. Indeed, it focuses its interest on
the role of the school principal, so it leverages those approaches that consider, amongst others, the
techniques and practices employed by the principal for school and students’ parents constructive
communication.

The effective principal: Types and practices of communication between schools
and families

Based on these theoretical approaches, as well as on those that have appeared in Greece,
communication types between schools and students’ families are practically unlimited (Saitis,
2002): Principals use at least two different communication types through different techniques for
successful communication (Pashiardis, 2004). Most theoretical studies claim that effective school
leaders develop various procedures, both formal and informal, which seek communication and
cooperation between school and family. Typical procedures are held normally in school, and
principals ensure that they take place at a time that facilitates the attendance of all families. Some of
these procedures include organizing meetings with parents, during which principals first inform
them about the activities of the school and then invite them to contribute to the effort of improving
the school. Another procedure is the organization of training seminars for parents and relevant
workshops, aimed at linking different groups of parents who share similar interests. Moreover, in
the context of informal procedures principals use, among others, e-mail communication with
parents and the policy of ‘home visiting’ in order to develop constructive dialogue with the
students' families (e.g. Berger, 2004; Christenson & Sheridan, 2001; Epstein, 2001; Mylonakou-
Keke, 2009; Schneider & Hollenczer, 2006). Furthermore, a timetable is set by principals, according
to which regular visiting days and hours for parents are defined, for briefing them as well as
interacting with them (Pashiardis, 2004; Pashiardis & Pashiardis, 2006; Saitis, 2002). Cooperation
with the Parent-Guardian Association facilitates the parents’ understanding of the school’s goals
(Kambouridis, 2002). A special room is set aside for parents within the school grounds (Berger,
2004). Apart from the formal channels of communication, complimentary informal social
gatherings are held as well (nights out, etc.), which facilitate contact with parents while providing

1See in more detail, thereafter, research in Greece.
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the opportunity for acquiring information that might otherwise not have come to the principal’s
attention. Additionally, those gatherings instill in parents a sense of feeling welcome at school, give
the opportunity to those involved to exchange information in an enjoyable way, create a sense of
mutual trust and interest, and encourage the families’ involvement (Christenson & Sheridan, 2001;
Saitis, 2002). Other than that, principals choose to use those means of communication (school
website, e-mails, etc.) that are considered to be handier and appropriate for the desired goal, which
are then used by students’ parents as well. To this end principals carry out research among parents
via questionnaires (Schneider & Hollenczer, 2006).

Effective principals also use certain practices, both for their own and their school’s communication
with parents in general. First of all, all students’ parents are contacted at the beginning of the school
year, given that such prompt action constitutes a preventive measure regarding conflicts,
misunderstandings and negative relationships development (Matsaggouras, 2003). Parents are
informed of the school’s expectations and mission and the principal’s vision of the school
(Pashiardis, 2004; Pashiardis & Pashiardis, 2006). The message regarding the parents’
responsibility for their children’s educational achievements and their increase due to the parents’
involvement in school is thus conveyed. Principals try to convince parents of their role as ‘partners’
of the school (Christenson & Sheridan, 2001; Pashiardis & Pashiardis, 2006) and encourage them to
participate in volunteering for school projects, in associations, councils and committees (Parent-
Guardian Association, etc.), so that they are given the opportunity to express their views on
educational issues, provide ideas for the school’s plans and projects, inform other parents with
credibility, etc. Free access to the school is given to the parents in order for them to feel welcome,
so that they can offer help and support (Babalis & Kirkigianni, 2011; Epstein, 2001; Pashiardis,
2004; Pashiardis & Pashiardis, 2006). Principals are always present and available to parents for any
information. Active parents, with skills in computing, graphic design, journalism, marketing, etc. are
encouraged to become involved in the school’s communication team in order to enhance
interaction with the families. Through research, evaluation, etc., principals seek to be informed of
the families’ views, values, needs and interests on several subjects, while checking the quality of
documents sent to the parents by the school (Schneider & Hollenczer, 2006). They promote
constant and constructive communication between teachers and parents. They interact with them
through various techniques, such as the words ‘we’ and ‘us’, thus conveying messages of mutual
responsibility for their relationship. Principals also cater for the teachers’ professional
development, as far as the parent-teacher communication is concerned, which enhances their
interaction (Christenson & Sheridan, 2001). Nevertheless, according to the findings of relevant
research in Cyprus, principals do not seem to facilitate parent-teacher communication (Georgiou,
2000). The majority of principals tend to hold parents and not teachers responsible for the fact that
the former do not visit school as often as they should, while only a small percentage of the
principals refer to other factors, for most of which parents are also to blame (inconvenient work
timetable, etc.). However, school leaders should acknowledge that the process of building positive
relations with parents is initiated by themselves as well as the teachers (Raffaele & Knoff, 1999)
and that an increase in parents’ involvement constitutes a positive contribution to children’s
learning and progress, and to the school’s own evaluation, effectiveness and improvement
(Andreadakis, 2004). This increasing parental involvement can be achieved and become effective
with the implementation of the model of syneducation, as shown by relevant research in Greece
(see below).

International research

These theoretical approaches regarding the techniques and practices applied by principals for the
school’s communication with the students’ parents are also supported by research. However,
relevant research is limited and fragmented, since, as already shown, they are part of broader
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research fields, specifically those that examine school and family relationship, parental involvement
in school, and the effectiveness and improvement of school units.

Internationally, relevant research, as previously mentioned, has been conducted mostly in the
United States and has followed the methodology of quantitative research, as in our work. For that
reason, the current study is based on the relative theory and research. Those studies indicate that,
in schools promoting parental involvement programmes as well as in schools located in areas of
high socio-economic status, principals apply various techniques and practices for school and family
communication. For instance, Reeves’s (1994) study shows among others that primary school
principals employ parental involvement programmes, establish regular visiting days for parents at
school, support children’s learning at home, promote parent-teacher meetings, parents’
involvement in parent-teacher associations and voluntary help by parents in the classroom and the
library. A study by Rogers (1994) indicates that principals of primary schools located in areas of
high socio-economic status provide, among others, parent training programmes and seminars,
encourage teachers’ visits to students’ houses, cooperate with community services for the support
of students and their families, encourage parental participation in councils, associations, boards
and the school management in general, develop programmes for parents volunteering at school,
ensure regular and quality communication between the school and the parents of all students.
Additionally, male principals mostly promote community involvement in the school’s operation,
whereas female ones put more emphasis on communicating and cooperating with the families,
supporting them and encouraging their involvement in voluntary activities, associations,
committees, boards and the school’s decision making. In Clifford’s study (1995), the sampled
principals supported, among others, engagement activities that have a positive influence on
students’ performance in school, such as meetings with parents, offering help to parents for
supporting school homework, written communication between the school and families, and
training programmes for parents. One such programme was based on parents’ needs and aimed to
increase their ability to work with their children. Research by Berstein (2003) concludes that
primary school principals who encourage the involvement of parents and the community in their
schools plan, among others, relevant training activities for teachers and parents, develop
programmes of parental engagement, encourage the participation of family and community
members in the school’s decision making, set aside a special room within school grounds for
parents and community members, and create a team consisting of members of the school, parents
and the community, which facilitates the engagement process. Sedlack’s (2003) research in schools
as those mentioned above portrays that the principals employ effective means, techniques and
communication practices with teachers, parents and community members. They promote to the
community the school’s vision, mission and priorities. They encourage parents’ involvement in
their children’s education, their volunteering in school, their participation in the decision making
process, and the school’s cooperation with community members and authorities for the students’
performance enhancement. Being always present and available to parents, mostly to those of lower
socio-economic levels, they manage to achieve informal meetings with them, and provide a direct
solution to their problems. New students are being welcomed to school, while providing students’
families with information on engagement techniques, activities and opportunities provided to their
children. Mitchell’s (2006) study concludes that the principals in schools with a high degree of
parental involvement offer their personnel support for developing engagement activities. They
promote innovative school-family communication strategies, such as use of mass media, parental
involvement in the school’s and classrooms’ decision-making process, and educate the teachers in
techniques of interactive communication with parents. Finally, it is essential to note that similar
results have been found by Epstein (2001), after many years of research in schools of all levels in
the United States, regarding the types and activities of parental involvement.
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Research in Greece

In the Greek area, relevant research activity that focuses on school principals is not particularly
large. Georgiou’s research in Cyprus (1996) reveals a constant conflict between principals and
Parent-Guardian Associations. The Parent-Guardian Association is not involved in the decision
making process for educational issues and matters of everyday school life, even though its decisions
form a powerful pressure lever. Parents do not actively participate in the school’s administration.
Only some, in small communities, are involved as volunteers in various non-educational school
activities (Georgiou, 2000). Research by Saitis, Feggari and Voulgari (1997) demonstrates that the
majority of primary school principals and their schools communicate to a satisfactory level with the
students’ parents (Saitis, 2002). Research conducted by Pashiardis (1999) in schools in Cyprus,
reveals, among others, that those principals who were found to be effective are familiar with
interacting constructively with students’ families and support an ‘open door’ policy. Some create
opportunities for parental visits at school, organize parental meetings per class, organize parents in
assisting the school etc. (Pashiardis, 2004). Stravakou’s research (2001) demonstrates, among
others, that principals cooperate with the Parent-Guardian Association frequently and effectively,
however failing to inform its members of school documents concerning parents. They encourage
teachers to cooperate with students’ families, they do not organize training programmes for
parents and teachers, while believing that school’s problems are resolved through dialogue,
briefing and cooperation with all involved parties (Stravakou, 2003a). In another research by
Stravakou (2001), principals do not appear to cooperate frequently with the Parent-Guardian
Association. However, they regard as important the teachers’ training on issues related to school
and family (Stravakou, 2003b).

The problems that emerge from these studies seem to be able to be addressed when applying the
model of Syneducation [synergy + education - the term ‘syneducation’, coined in 2005, comes from
the National and Kapodistrian University of Athens (Mylonakou & Kekes, 2005) and has great
conceptual difference from the term ‘co-education’]. Syneducation (synergy + education) has been
defined as the acquisition of a common educational experience, simultaneously and in collaboration
in an interactive learning environment, by people of different ages (such as students, parents and
teachers) and different knowledge, experiences, interests and/or socio-cultural level, (Mylonakou &
Kekes, 2005; Kekes & Mylonakou, 2006). The syneducation model is a newly emerging
interdisciplinary research field which complements the usual social pedagogical practices of adult
and child education and combines methods, practices and processes that come from formal,
informal and nonformal education. The syneducational programmes that have been conducted in
Greece among students, parents, teachers and leading members of the local community (policy-
makers) were mainly based on the methodology of qualitative research, specifically collaborative
action research (ibid.; Mylonakou & Kekes, 2007).

The syneducational programmes in Greece resulted in the creation of a strong and effective
communication network between these systems of school, family and community who participated
in them. Participants in syneducational programmes - parents, students, teachers, principals and
community representatives - showed a step change of their personal involvement in the
programme through changing perceptions, attitudes and behaviours and undertaking new
responsibilities. There was namely a displacement from an initial state, before someone
participating in the syneducational programme or when he was still in the initial stage of the
process, where he could be indifferent and aloof. Gradually, through the ‘syneducation spirit’, the
degree of involvement was increasing to active participation, passing through situations where he
was becoming an observer, a participant, a partner, a co-creator, a critical analyst and could reach
the state of the multiplier. Acting as a multiplier the participant in the syneducational programme
felt the need to communicate, disseminate and share with others the knowledge and experiences
gained in the syneducational group, but also to involve others in the whole process of school, family
and community communication (Kekes & Mylonakou, 2006).
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Research related to poverty and the economic crisis

Apart from the above theoretical approaches and research, research activity in relation to poverty
and economic crises in general, although it is limited in our country, has revealed that, in all
countries of the world, those ‘ostracized’ from the educational system are, in particular, children of
poor families since these families, especially those headed by poorly educated parents, are unable
to exercise appropriate investment practices in this direction (Babalis, 2013; Chrysakis, 2005;
Kavounidi, 2005; Tressou, 1998). Diversifying the investment practices of poor and wealthy
families for the education and training of their children is not considered a product of different
ambitions, aspirations and expectations. The poor want to invest in education, but they cannot.
Relevant research activity has also shown that school failure has more devastating effects on the
children of the poor than it has on the children of wealthy families (Babalis et al., 2014; Chrysakis,
2002 & 2005; Bougioukos, 2008), and that it is not only the economic factors that perpetuate
poverty, but also social and political factors, such as lack of social power and social prestige of
parents (Giddens, 2009), as well as difficult access to the customer system (Bougioukos, 2008). In
conclusion, the research highlights that, for various economic, social and political reasons, there is
an accumulation of low educational level and a reproduction in space and time, intro-race and
intra-race, which acts as a very basic factor perpetuating-poverty, which the educational system
fails to reverse (Chrysakis, 2002; Bougioukos, 2008).

As argued, however, in the development of young people and the reduction of the phenomenon of
poverty and social exclusion contributes, among others, the connection of educational practice in
the classroom with the local community and activity and the family involvement in school,
combined, indeed, with the various structures of time, skills, vigor and cultural capital of every
parent and with the different structure or format of each family (Chrysakis, 2005; Guthrie, 1999;
Swadener, 1999).

Aim of the study

The aim of the study was to examine the views of primary school principals in Cyclades?, Greece,
regarding the school and student families’ communication techniques and relevant practices. The
research questions that were set regarding the aforementioned purpose are as follows:

» To what extent do the principals use various communication types and practices, so that their
school’s communication with students’ families is developed, facilitated and reinforced?

» Are their views differentiated, and to what extent, based on their gender, their experience in
managerial positions in general as well as in their current one, and the level of their school’s
communication with students’ parents?

* Are their communicative types of approach differentiated based on the categories of the
involved parents?

Methodology

Sample

Eighty (80) Principals from primary schools in Cyclades, Greece, participated in the current
research, of which forty three (43) are men (percentage 53.8%) and thirty-seven (37) are women
(percentage 46.3%). A significant amount of the participants (46, or percentage 57.5%) has up to

Z Cyclades are located in Greece and are an island group in the Aegean Sea.
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four (4) years total working experience in managerial positions, while the remaining thirty four
(34, or percentage 42.5%) have no less than five (5) years of total working experience as principals.
Moreover, fifty six (56) principals have been in that position for up to four (4) years (percentage
70%), while the remaining twenty four (24, or percentage 30%) have been in that position for no
less than five (5) years.

Data Collection Instrument

A questionnaire was designed based on relevant theoretical studies, while following thorough
discussions with primary school principals (Andreadakis & Vamvoukas, 2005), since ‘a
questionnaire’s scientific value depends on both those constructing it and those using it’ (Tsiplitaris
& Babalis, 2006, p. 79). A pilot questionnaire was administered to five (5) school principals. Based
on their responses and recommendations, the form and content of the questionnaire was finalized
(Bell, 1997; Javeau, 2000).

The questionnaire in its final form consists of two parts. The first part includes closed questions
that refer to the participants’ gender, the number of years of working experience in managerial
positions, and the years of work experience in their current position. The second part comprises
categories of questions examining the principals’ views regarding: (a) the degree of their school’s
communication with the students’ parents, (b) the extent to which certain communication and
cooperation types are used between the school and the students’ parents, (c) the extent to which
certain communication and cooperation practices are used between the school and the students’
parents, (d) the extent to which different types of approaching active parents are used, (e) the
extent to which different types of approaching parents who avoid contact with the school are used,
(f) the extent to which different types of approaching parents who would like their involvement in
school are used and (g) the extent to which different communication types with parents are used,
when an issue or problem regarding school arises. The answer to each question is given based on a
five point Likert scale ranging from ‘non-existent’ to ‘very much’.

In particular, the statistical analysis of the data in question (c) depicted the existence of the
following two (2) factors: parent-teacher informing practices and school-family communication
practices/techniques. Cronbach’s alpha (a) value fluctuated at a completely satisfactory level, that
is .70 for the school-family communication practices/techniques factor and .67 for the parent-
teacher informing practices factor (Kaiser, 1974; Kline, 1994; Nunnally & Bernstein, 1994;
Tabachnick & Fidell, 2006; Tinsley & Tinsley, 1987; Tucker et al.,1969).

Procedure

The questionnaire was administered to eighty (80) principals working in the primary schools in
Cyclades, during the first semester of 2011, by e-mail and in person, as well, according to the
deontology rules that apply to educational research.

Limitations of the study

Although the present research was carefully prepared, there were still some unavoidable
limitations. First, only the principals’ views were taken into account, without covering the
perspectives of others, such as parents, students, etc. Moreover, this research was conducted only
on a sample of principals who were working in Cyclades, an island complex in Greece, and not in big
cities. Furthermore, data collection was based on a self-reported questionnaire. Finally, a review of
the literature concerning contextual factors, such as school size (i.e. how many parents do
principals have to communicate with) or whether their communication differs with parents of
entry students compared to families of older students, was not within the scope of the present
study, which emphasizes on the human characteristics (of principals and parents) that might affect
their choice of communication techniques.
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Results

Descriptive findings
In Table I, a high degree of communication between school and students’ parents is depicted, since
a high percentage of principals (96.2%) chose the responses ‘Average’, ‘Much’ and ‘Very Much’.

Table I. Means (M), standard deviations (SD), frequency (f) and frequency percentage (% f) of school’s communication
degree with students’ parents

Non- Very
existent | Little | Average | Much | Much
M/SD | f-%f | f-%f | f-%f |f-%f| f-%f
School’'s communication 3.95/ 43-
degree with students’ X 0-0.0 3-3.8 | 16-20.0 18-22.5
0.76 53.8
parents

Table II shows that the most favorable types used by the principals for their school communication
and cooperation with students’ parents are: cooperation with the Parent-Guardian Association,
parents’ regular visiting days and hours to school, as well as non-scheduled meetings with parents,
while the least used types are syneducational programmes and visits to parents’ houses.

Table II. Means (M), standard deviations (SD), frequency (f) and frequency percentage (% f) of school and students’

families communication and cooperation types.

Non- Very
existent | Little | Average | Much | Much
M/SD | f-%f | f-%f | f-%f |f-%f] f-%f
Regular parent visiting | 3.83/1. ) ) ) 34- )
days and hours 13 5-6.3 6-7.5 11-13.8 425 24-30.0
Non-scheduled meetings | 3.69/0. 34-
with parents a8 1-1.3 5-6.3 26-32.5 425 14-17.5
Extra-curricular activities | 2.76/1. 10-125 | 21-26.3 | 30-375 16- 3-3.8
03 20.0
Visitstoparentsthouses | 199/0- 1 50.625 | 18225 | 8100 | 3-38 | 113
Cooperation  with the
Parent-Guardian 12/1 907 | 568 7-9.5 28 | 32.432
- 02 37.8
Association
Organization of training | 225/1. | 57 335 | 33288 | 17-21.3 | 9-113 | 4-5.0
seminars for parents 19
Syneducational 1.51/0. 52.5- 7.5-
programmes 81 65.65 17-213 10.65 1-1.3 1 1-1.25
Informal social gatherings 2.6001/1. 10-125 | 29-36.3 | 28-350 | 9-113| 4-50
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Table III demonstrates more frequent use by principals of parent-teacher informing practices and

use of school-family communication practices/techniques to a lesser extent.

Table III. Means (M), standard deviations (SD), frequency (f) and frequency percentage (% f) of the factors of the
questionnaire’s (c) category of questions which concern school communication Practices/Techniques with Families

Non- Very
existent | Little | Average | Much | Much
M/SD | f-%f | f=%f | f-%f |f-"%f| f-%f
Parent-teacher informing | 4.07/0. 0-0.0 0-0.0 10-12.5 39- 91-26.2
practices 56 ) ) ' 61.3 '
School-family 2.57/0
communication ' ' 1-2.5 | 35-43.8 | 39-475 | 5-6.2 0-0.0
. . 64
practices/techniques

Comparisons among groups

The results of the multi-variable variance analysis do not demonstrate any gender-related
statistically significant differences regarding their views on the above-mentioned two factors
(Wilks” A = .958, F1,78 = 1.685, ns, n?, = .042), or the degree of use of school’s communication and
cooperation types with the students’ parents.

In Table IV, the results of the multi-variable variance analysis, show statistically significant
differences between the views of principals with little experience as such (up to 4 years) and those
with greater experience (5 years and more), regarding the factors of the questionnaire’s (c)
category of questions (Wilks’ A = .908, Fi,78 = 3.831, p<.05, n?%, = .192). Further variance analysis
(follow-up ANOVAs) of those factors show there are statistically significant differences regarding
the school-family communication practices/techniques factor (Fi,78 = 6.263, p<.05, n?, = .075), while
the parent-teacher informing practices factor (Fi78 = 3.547, ns, n?, = .063) depicts a tendency of
differentiation between the principals’ views with little and a lot of experience as such.

Table IV. Means (M) and standard deviations (SD) of the factors of the questionnaire’s (c) category of questions, among
Principals with little or great overall experience as Principals.

Principals with
great overall
experience as

Principals with little
overall experience
as Principals

Principals

M (SD) M (SD)
Parent-teacher informing practices 3.96 (0.57) 4.19 (0.52)
School-family communication 2.42 (0.60) 2.77 (0.65)

practices/techniques

In Table V, there are statistically significant differences between the views of the principals with
little or a lot of experience as such, regarding the degree of use of school’s communication and
cooperation types with the students’ parents.
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Table V. Means (M), standard deviations (SD) and differences (t-values) among Principals with little and great overall
experience as Principals.

Principals with
little overall
experience as

Principals with
great overall
experience as

Principals Principals
M (SD) M (SD) t

To what extent do you use these types for your school’s
communication and cooperation with the students’
parents?
Parents’ regular visiting days and hours 3.63 (1.14) 4.09 (1.08) -1.811
Non scheduled meetings with parents 3.65 (0.77) 3.74 (1.02) -415
Extra curricular activities 2.57 (1.07) 3.03 (0.94) -2.023*
Visits to parents’ houses 1.43 (0.69) 1.79 (1.12) -1.652
Coope.ra.tlon with the Parent-Guardian 3.59 (1.54) 412 (132) 1615
Association
Organization of training seminars for

2.00 (1.10) 2.59 (1.23) -2.250*
parents
Syneducational programmes 1.28 (0.64) 1.82 (0.90) 3.043%**
Informal social gatherings 2.50 (1.03) 2.74 (0.99) -1.027

* p<.05 ** p<.01 *** p<.001

In Table VI, the results of the multi-variable variance analysis show statistically significant
differences between the views of the principals with not much experience in their current position
(up to 4 years) and those with greater experience respectively (5 years or more), regarding the
factors of the questionnaire’s (c) category of questions (Wilks’ A = .936, F1,78 = 2,589, p<.05, n?, =
.064). Further variance analysis (follow-up ANOVAs) on those factors depicts statistically
significant differences regarding the parent-teacher informing practices factor (Fi,78 = 4.552, p<.05,
n%p = .056), while, regarding the school-family communication practices/techniques factor (Fi,78 =
2.050, ns, n%, = .026), there is a tendency of differentiation between the principals’ views with not
much and a lot of experience in their current position.

Table VI. Means (M) and standard deviations (SD) of the factors of the questionnaire’s (c) category of question among
principals with little and great experience as principals in their current position.

Principals with:

Little experience in | Great experience in
the current position | the current position
M (SD) M (SD)
Parent-teacher informing practices 3.97 (0.54) 4.26 (0.55)
School-family communication
practices/techniques 2.50 (0.61) 2.72(0.70)
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In Table VII, there are statistically significant differences between the views of the principals with
not much and those with a lot of experience in their current position, regarding the degree of use of
school’s communication and cooperation types with the students’ parents.

Table VII. Means (M), standard deviations (SD) and differences (t-values) among principals with little or great experience
as principals in their current position.

Principals with:
Little Great
experience in experience in
the current the current
position position
M (SD) M (SD) t

To what extent do you use these types for your school’s
communication and cooperation with the students’
parents?
Parents’ regular visiting days and hours 3.68 (1.10) 4.17 (1.17) -1.789
Non scheduled meetings with parents 3.70 (0.76) 3.67 (1.13) 138
Extra curricular activities (e.g. artistic) 2.68 (1.05) 2.96 (1.00) -1.110
Visits to parents’ houses 1.50 (0.76) 1.79 (1.18) -1.116
Coope.ra.tlon with the Parent-Guardian 3.75 (1.46) 3.96 (1.52) _£79
Association
Organization of training seminars for

2.09 (1.10) 2.63 (1.31) -1.882
parents
Syneducational programmes 1.36 (0.69) 1.85 (0.97) 2.382*
Informal social gatherings 2.55 (1.03) 2.71 (1.00) -.623

* p<.05 ** p<.01 *** p<.001

In Table VIII, according to the results of the multi-variable variance analysis, there are statistically
significant differences among the views of the principals whose schools show a high and a low
degree of communication with parents, regarding the factors of the questionnaire’s (c) category of
questions (Wilks’ A = .916, F1,78 = 3.478, p<.05, n?, = .084). Further variance analysis (follow-up
ANOVAs) on those factors, depicts statistically significant differences regarding the school-family
communication practices/techniques factor (Fi,78 = 6.729, p<.05, n?, = .080), while, regarding the
parent-teacher informing practices factor (Fi78 = 1.717, ns, n?, = .194), there are no statistically
significant differences.
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Table VIII. Means (M) and standard deviations (SD) of the factors of the questionnaire’s (c) category of questions among
principals with low and high degree of their school’s communication with parents.

Low degree of High degree of
communication communication
M (SD) M (SD)
Parent-teacher informing practices 3.91 (0.58) 4.11 (0.54)
School-family communication
practices/techniques 2.25 (0.67) 2.69 (0.60)

In Table IX, there are statistically significant differences among the views of the principals whose
schools show a high and a low degree of communication with parents, regarding the degree of use
of school’s communication and cooperation types with the students’ parents.

Table IX. Means (M), standard deviations (SD) and differences (t-values) among principals with low and high degree of
their school’s communication with parents

Low degree of | High degree of
communicatio | communicatio
n n
M (SD) M (SD) T
To what extent do you use these types for your school’s
communication and cooperation with the students’
parents?
Parents’ regular visiting days and hours 3.63 (1.30) 3.89 (1.08) -850
Non scheduled meetings with parents 3.63 (1.30) 3.70 (0.96) -.315
Extra curricular activities 2.42 (0.90) 2.87 (1.06) -1.667
Visits to parents’ houses 1.32 (0.58) 1.67 (0.98) -1.946*
Coopgragon with the Parent-Guardian 3.32 (1.64) 3.97 (1.39) 1710
Association
Organization of training seminars for
1.84 (1.07) 2.38 (1.20) -1.740

parents
Syneducational programmes 1.34 (0.69) 1.56 (0.84) 1.081
Informal social gatherings 2.26 (1.10) 2.70 (0.97) -1.667

* p<.05 ** p<.01 *** p<.001

Correlations between the views of principals

Tables X, XI and XII, which show the correlations between the views of principals, indicate that they
use many ways to communicatively approach various categories of parents, even when an issue or
problem related to the school arises. A statistically significant correlation appeared also between
the types of approaching parents systematically avoiding contact with the school, where constant
encouragement of their involvement in it and the development of relationships of mutual trust and
respect showed a positive correlation (r =.56, p <.001).
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Table X. Correlations among the types of approaching active parents

Types of approach 1. 2. 3. 4, 5. 6. 7. 8.

1. | Assignment of

. 1.00 | .13 | .24* | .21 | .34%* | 48%* | 21 01
leadership roles

2. | Use of formal
communication 1.00 | .13 13 28%* -.09 .02 .10
channels

3. | Use of informal
communication 1.00 | -.11 | .08 31** | -.14 -15
channels

4. | Briefing for
administrative 1.00 | .19 A1 39x** | 17
documents

5| Regular 1.00 |.38%0 | 55%x | 27+
communication

6. | Search for their advice 1.00 37%xk | 19

7. Car.efu! listening  of 100 | 30%*
their views

8. . .
Ensue proper receiving 1.00

of school messages

* p<.05 ** p<.01 *** p<.001

Table XI. Correlations among the types of approaching parents who would like their involvement in school, but do not
themselves seek cooperation or contact with it

Types of approach 1. 2. 3.
1. | Provide more information 1.00 S5 3Hx 17
2. | Encourage their involvement in school 1.00 A48*x*
3. | Responding to their needs and problems 1.00

*H* p<.001
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Table XII. Correlations among the communication types with parents, when an issue or problem regarding school arises

Communication types 1. 2. 3. 4, 5.
1. | Silencing issue or problem 1.00 -57*** | -26* -29** | -15
2. | Timely briefing of active parents 1.00 A5 | 467 | 43k
3. Tlmely briefing of parents directly 1.00 15 7%
interested
4. | Briefing of parents who do not .
: : : 1.00 .62
consider it an issue or problem
5. | Discussion with indifferent parents 1.00

* p<.05 ** p<.01 *** p<.001

Discussion

From the descriptive findings of the research, it seems that a high percentage of principals (96.2%)
claim there is a high degree of communication between their school and the students’ parents,
which is actually compatible with the findings of the research conducted by Saitis, Feggari and
Voulgaris in 1997 (see Saitis, 2002), which was carried out in Greece, as well. Most principals do
not use a variety of communication types to a great extent for their school’s communication with the
students’ families. They limit instead this communication to the necessary meetings with the
parents or the Parent-Guardian Association, and they do not encourage different communication
types as much as they should, such as extracurricular activities, educational seminars for parents,
informal social gatherings, syneducational programmes and visits to parents’ houses, thus
depicting the extent of communication they seek to achieve with the students’ parents. According to
theoretical studies internationally (Christenson & Sheridan, 2001; Schneider & Hollenczer, 2006) as
well as in Greece (Mylonakou-Keke, 2009; Saitis, 2002), these communication types not only
facilitate and reinforce school-family communication, but also create a climate of mutual trust and
at the same time encourage parents’ involvement. Research in the United States also shows that in
schools abroad, where programmes of parental involvement are implemented, principals promote
communication techniques, such as training seminars for parents (Bernstein, 2003; Clifford, 1995;
Mitchell, 2006 ; Rogers, 1994), informal social gatherings (Sedlack, 2003) and visits to parents’
houses (Rogers, 1994). However, these findings are partly compatible with those of two studies
carried out in Greece by Stravakou in 2001 (Stravakou, 2003a; Stravakou, 2003b). Moreover, most
principals in the current research do not use to a great extent various communication
practices/techniques with parents. They place more emphasis on informing parents and teachers
rather than on practices and techniques that not only facilitate and reinforce communication
between these two environments, but also encourage parents’ involvement in school, thus
revealing the framework and limits of communication and cooperation they long to achieve with
the students’ parents. Regarding the low utilization rate of syneducational programmes from the
principals of the schools in the sample of our research, we believe that this is due to the fact that, in
order for a school to implement a syneducational programme, at least the coordinator of the
programme should have before been trained in the philosophy and methodology (collaborative
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action research) of syneducation. It is this need for teacher training in the methodology of
qualitative research and particularly in the implementation of the model of syneducation that has
already been noted (Mylonakou-Keke, 2009).

Studies and research in the United States portray that in schools abroad, which are distinguished by
their effective cooperation with parents, principals employ practices that facilitate informing
parents and teachers, such as training seminars for teachers regarding school-family
communication (Bernstein, 2003; Mitchell, 2006), programmes of parental volunteering at school
(Reeves, 1994; Rogers, 1994; Sedlack, 2003), a special room within the school grounds set aside for
parents and encouraging the active parents, in order to participate in the school’s communication
activity with the students’ families (Bernstein, 2003). Many of the school-family communication
techniques and practices are employed as well. More specifically, parents are informed on the
procedure of electing their representatives in associations, councils and boards (e.g. Berstein, 2003;
Epstein, 2001; Mitchell, 2006; Reeves, 1994; Rogers, 1994; Sedlack, 2003), on the school’s goals and
mission (Sedlack, 2003), and on their mutual responsibility on their children’s educational
achievements (Christenson & Sheridan, 2001). Teachers are informed of their part in sharing the
responsibility for their relationships with the parents (Christenson & Sheridan, 2001) and are
always present and available for the parents’ briefing (Sedlack, 2003; Schneider & Hollenczer,
2006). In Greece, relative theoretical approaches focusing on the principal of the school are not
many (Pashiardis, 2004; Pashiardis & Paschiardis, 2006).

Group comparisons revealed that the principals’ gender does not constitute a differentiating factor
of their views regarding the degree of use of types and practices by the school for communicating
with students’ families. The particular findings are not compatible with those of Rogers’s research
in the United States (1994), according to which greater emphasis is placed by women compared to
men on their school’s communication and cooperation with families as well as on communication
practices/techniques through which parents’ involvement in school’s decision making,
volunteering activities, associations, councils and committees are encouraged.

The factor relevant to their overall working experience as principals reveals that the more
experienced principals (with more than 4 years as principals), use to a higher degree than the less
experienced ones, effective types, practices and techniques for their school’s communication and
cooperation with parents (school communication and collaboration practices and techniques with
parents, extra-curricular activities, training seminars for parents, syneducational programmes),
probably as a result of the knowledge and experience acquired throughout their long-term
performance of their management tasks as principals.

Moreover, the factor related to the service time in their current position, illustrates that those with
great experience as principals of the same school (5 years or more) make greater use of effective
techniques and practices for the parents’ briefing, communication and cooperation (parent-teacher
briefing practices, syneducational programmes, training seminars for parents, parents’ regular
visiting days and hours). It is therefore crucial that principals remain in the same position for a long
period of time, which would allow them to develop a greater school-parent degree of intimacy, trust,
communication and cooperation.

Finally, the factor examining the degree of school communication with parents notes that principals
who report that their school has developed communication with parents to a great extent make
greater use of effective communication and cooperation types, practices and techniques with the
families, including informal communication channels among others, which, according to
Christenson & Sheridan (2001), have a complementary role in their communication with the
parents, create a sense of mutual trust and interest, and invoke parents’ involvement at school
(school’s communication and cooperation practices and techniques with parents, visits to parents’
houses, informal social gatherings, extra-curricular activities, cooperation with the Parent-
Guardian Association, organization of training seminars for parents). The aforementioned finding is
obviously confirmed by the findings of relevant research in the United States, indicating that in
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schools where parental engagement programmes are implemented, which naturally have a high
degree of communication with parents, principals employ to a great extent various effective types,
practices and techniques for school-family communication (e.g. Bernstein, 2003; Mitchell, 2006;
Reeves, 1994; Rogers, 1994; Sedlack, 2003).

The results of the correlations between the variables of the study indicate that the process
approach to all categories of parents, even if an issue or a problem arises that concerns school is
multi-directional. Principals assign to active parents leadership roles, while pursuing at the same
time regular communication with them, seeking their advice and listening carefully to their views.
Similarly, the approach of parents who would like their involvement in school takes place both by
providing them with additional information as well as by encouraging their involvement in school
and by responding to their needs and problems. Simultaneously, the approach of parents who
systematically avoid contact with the school takes place by constantly encouraging their
involvement in this and by developing relationships based on mutual trust and respect. Moreover,
principals who inform active parents timely about a topic or problem regarding school, at the same
time also inform those parents timely who are directly concerned about it, as well as parents who
do not see it as a problem or issue and discuss with parents not interested at all about it. Finally,
principals who inform parents that do not consider the situation that occurred as an issue or
problem discuss at the same time with parents who are indifferent to the issue or problem, a factor
which probably shows that the availability of certain principals to inform the parents does not
depend on their attitude and behaviour. These results are supported theoretically (Schneider &
Hollenczer, 2006) and confirm the approach of Pashiardis (2004), according to which, for
successful communication to take place, a basic rule is the use of at least two forms or modes of
communication by different means. Also they note that communication and collaboration between
school and students' families is a multidimensional process, which requires flexibility on the part of
the principal, the knowledge and use of multiple modes of communication.

Conclusion

The findings of the current paper clearly portray that contemporary principals of a Greek school, as
opposed to school principals abroad, do not use to a satisfactory level certain effective types,
techniques and practices for the school’s communication and collaboration with the students’
parents. Communication is mostly pursued through the Parent-Guardian Association. This brings
out the communication and collaboration limits and framework, sought with students’ families.
However, nowadays, when the need for a school which is open to society seems urgent (Georgiou,
2000) so that education can be transformed and updated (Papanaoum, 2001), principals should be
able to grasp the importance of school-family communication and act upon it while overcoming all
the hurdles that hinder parents’ access to and involvement in the school. They should understand
that education, although not a panacea, must take into account the complex relationship between
school and society, as it is one of the key points for breaking the vicious cycle of the cumulative
impact of poverty and social exclusion and for ensuring social rights and human dignity (Chrysakis,
2005; Tsiakalos, 1999). Therefore, theoretical as well as constitutional changes are essential, which
will enlighten principals’ work in the subject of school and student families’ communication
techniques and relevant practices, and in the broader subject of school-family communication,
which will encourage such programmes being developed. In this sense, systematic training of
students - the future teachers - in the scientific field of school, family and community becomes a
necessity.

The findings of the current research contribute towards that direction. However, research activity
in Greece regarding the degree of use by principals of such communication types, techniques and
practices is particularly limited and fragmented and therefore should be extended. This subject
needs to be addressed further, covering aspects of parents, teachers, students and others involved
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in schools (e.g. superior and community authorities), while expanding the relevant research to both
pre-school and secondary schools.

References

Andreadakis, N. (2004). llapdyovtes TG oxoAikrc amoteAeouatikdotntag [Factors of school
effectiveness] [akadnuaikés onpewnoelg] [academic notes]. University of the Aegean, Department of
Preschool Education and Educational design. Rhodes.

Andreadakis, N. & Vamvoukas, M. (2011). 08nyd¢ yia tnv ekmdvnon kat tn ovvtaén ypamtig
EpEVVNTIKI|S epyaoiag: Zepvaplakig, mruylakis, Simdwuatikis [A guide for the conduct and writing
of a written research study: Seminar, thesis, diploma]. Athens: Diadrasis.

Babalis, Th. (2013). AlaoTAGELS TOV KOWVWVIKOU ATTOKAELGUOV KL TNG PTWYELXG TWV LOVOYOVEIKWV
OLKOYEVELWV KAl TwV TatdlwVv Toug otnv EAAGSa [Dimensions of social exclusion and poverty
among single-parent families and their children in Greece]. In D. Daskalakis (Edit.) Social sciences
and the current crisis (pp. 459-489). Athens: Papazisi.

Babalis, Th., & Kirkigianni, F. (2011). O pdAog tov StevBuvti) 0TV EMKOWVWVIX TOV OYO0AElOV pe
ToUG eumtAekOpevoug yoveig [The role of the headmaster in the communication with the school
involved parents]. Pedagogical Review, 52, 118-133.

Babalis, Th., Tsoli,. K., Koutouvela, Ch., Stavrou, N., & Konsolas, M. (2014). Classroom life in greek
primary school in the period of crisis. In 8th International Technology, Education and Development
Conference (INTED 2014), 10-12 March 2014, Valencia, Spain (in press).

Bell, J. (1997). MeBoSoAoyikog oxedlacuos madaywyikng kat Kovwvikng épevvag [Methodological
design of a pedagogical and social research] (A-B. Rigas, Transl.). Athens: Gutenberg.

Berger, E. (2004). Parents as Partners in Education. Families and Schools Working Together (6% ed.).
New Jersey: Pearson Merrill Prentice Hall.

Bernstein, S. (2003). A school, Family, Community Partnership Predictor Model: Based on Principals’
Communication and Action Strategies. Dissertation. Atlantic University, Department of Educational
Leadership. Florida.

Bougioukos, G. (2008). diaotdoeis Tns prwyetas otnv matdiky nAikia [Dimensions of poverty in
childhood]. In D. Daskalakis (Edit.) Poverty, Social Exclusion and Childhood. Athens: Sakkoula
Publications, 157-189.

Chrisakis, M. (2002). Kolvwvikog amoKAELOHOG KAt eEKTTALSEVTIKES avicoTNnTeS [Social Exclusion and
educational inequalities]. In D. Papadopoulou (Edit.), Social Exclusion for people we set
aside...Athens: Armos, 121-130.

Chrisakis, M. (2005). Kotvwvikog amoKAELOHOG KAt EKTTALSEVTIKES avicoTNnTES [Social Exclusion and
educational inequalities]. In D. Karantinos, L. Maratou-Alimpranti & E. Fronimou (Edit.), Dimensions
of social exclusion in Greece. Main issues and identification of policy priorities, vol. A’ (4t edit.).
Athens: EKKE, 83-136 (in greek).

Christenson, S. & Sheridan, S. (2001). Schools and Families: Creating Essential Connections for
Learning. New York: The Guilford Press.

Clifford, ]. (1995). Perceptions of elementary school Principals and parents in the Garden Grove
Unified School District regarding parent education programmes and their impact on student
achievement. Dissertation. University of Southern California. California.


http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82
http://www.biblionet.gr/book/187629/%CE%91%CE%BD%CE%B4%CF%81%CE%B5%CE%B1%CE%B4%CE%AC%CE%BA%CE%B7%CF%82,_%CE%9D%CE%B9%CE%BA%CF%8C%CE%BB%CE%B1%CE%BF%CF%82_%CE%A3./%CE%9F%CE%B4%CE%B7%CE%B3%CF%8C%CF%82_%CE%B3%CE%B9%CE%B1_%CF%84%CE%B7%CE%BD_%CE%B5%CE%BA%CF%80%CF%8C%CE%BD%CE%B7%CF%83%CE%B7_%CE%BA%CE%B1%CE%B9_%CF%84%CE%B7_%CF%83%CF%8D%CE%BD%CF%84%CE%B1%CE%BE%CE%B7_%CE%B3%CF%81%CE%B1%CF%80%CF%84%CE%AE%CF%82_%CE%B5%CF%81%CE%B5%CF%85%CE%BD%CE%B7%CF%84%CE%B9%CE%BA%CE%AE%CF%82_%CE%B5%CF%81%CE%B3%CE%B1%CF%83%CE%AF%CE%B1%CF%82

INTERNATIONAL JOURNAL OF SOCIAL PEDAGOGY 4(1) 134

Epstein, J. (2001). School, Family, and Community Partnerships. Preparing Educators and Improving
Schools. Colorado: Westview Press.

Georgiou, S. (2000). Zxéom ox0oAgiov - 0OIKOYEVELAG KL AVATITLEN TOL TS0V [School - family
communication and child development] (2" ed.). Athens: Ellinika Grammata.

Giddens, A. (2009). Kowvwviodoyia [Sociology] (D. Tsaoussis, Transl.-Edit.), ( 274 edit.). Ahens:
Gutenberg.

Guthrie, R. (1999). M£TWTO KATA TOU KOLVWVIKOU ATTOKAELOHOV: APXES, TAKTIKEG, TIG SPACGELS TOV
ZupBoviiov s Evpwmng [Front against social exclusion: principles, tactics, actions of the Council
of Europe]. In E. Spanou (Edit.), Hunam dignity and Social Exclusion.Education policy in Europe (E.
Papadakou, T. Bouki &GI'. Dourabei Transl..). Athens: Ellinika Grammata, 37-44 (in greek).

Hoover-Dempsey, K.V., Walker, ].M.T,, Jones, K.P., & Reed, R.P. (2002). Teachers Involving Parents
(TIP): An in-service teacher education programme for enhancing parental involvement. Teaching
and Teacher Education, 18 (7), 1-25.

Javeau, C. (2000). H épevva ue epwtnuatoldyto. Eyxeipidio tov kadov epevvntn [Questionnaire-based
research. A good researcher’s guide] (K. Tzannone-Tzortzi, Transl.). Athens: Tipothito.

Kaiser, . (1974). 'Evag 8eiktng ¢ mapayovtikng amAdtntag [An index of factorial simplicity].
Psychometrika, 39, 31-36.

Kambouridis, G. (2002). Opydvwon kat Stoiknon oxoAikwv povadwv [Organization and management
of school units]. Athens: Klidarithmos.

Kavounidi, T. (2005). Kowvwvikdg amokAeloHOG: £VVOLd, KOLVOTIKEG TIPWTOBOVALEG, EAANVIKN)
epmelpia Kot SANppata moAltikng [Social exclusion: meaning, community iniciatives, greek
experience and policy dilemmas]. In D. Karantinos, L. Maratou-Alimpranti & E. Fronimou (Edit.),
Dimensions of social exclusion in Greece. Main issues and identification of policy priorities, vol. A’ (4t
edit.). Athens: EKKE, 47-79 (in greek).

Kekes, I. & Mylonakou, I. (2006). Syneducational Transactions among Students, Parents, Educators
and Policy Makers: The Transdisciplinary Programme SYNTHESIS. Interactive Learning
Environments Vol. 14, No 1, 35-54.

Kline, P. (1994). An easy guide to factor analysis. New York: Routledge.

Matsaggouras, 1. (2003). Oewpia kot Tpdaén g SidaokaAiag. H oxoAwkn taén. Xwpog-opdda-
neBapxia-péBodog [Theory and practice of teaching. School classroom. Place-group-discipline-
method]. Athens: Grigoris (in greek).

Mitchell, A. (2006). A Case Study of Parent Involvement in a Suburban Western Pennsylvania
Elementary School and Their Perceptions of the No Child Left Behind Act of 2001.Dissertation. Indiana
University. Department of Administration and Leadership Studies. Pennsylvania.

Mylonakou, I. & Kekes, I. (2005). Syneducation (Synekpaidefsis): Reinforcing Communication and
Strengthening Cooperation among Students, Parents and Schools. Harvard Family Research Project,
March, 1-9. Also available online:
http://www.hfrp.org/content/download/1262/48765/file/syneducation.pdf.

Mylonakou, I. & Kekes, I. (2007). School, Family and the Community in cooperation: The model of
Syneducation. International Journal about Parents in Education, Vol. 1, No 0, 73-82.

Mylonakou-Keke, I. (2009). Zvvepyaoia ZyoAeiov, Owkoyéveilag kat Kowvotntag: OswpnTikég
lpooeyyioeis kat [paktikés Epapuoyés. [Collaboration among School, Family and the Community:
Theoretical approaches and practical applications]. Athens: Papazisis Editions.

Nunnally, J. & Bernstein, 1. (1994). Psychometric theory (34 ed.). New York: McGraw-Hill.


http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.hfrp.org/content/download/1262/48765/file/syneducation.pdf
http://www.ingentaconnect.com/content/external-references?article=0033-3123()39L.31[aid=24684]
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.biblionet.gr/book/41805/%CE%93%CE%B5%CF%89%CF%81%CE%B3%CE%AF%CE%BF%CF%85,_%CE%A3%CF%84%CE%AD%CE%BB%CE%B9%CE%BF%CF%82_%CE%9D./%CE%A3%CF%87%CE%AD%CF%83%CE%B7_%CF%83%CF%87%CE%BF%CE%BB%CE%B5%CE%AF%CE%BF%CF%85_-_%CE%BF%CE%B9%CE%BA%CE%BF%CE%B3%CE%AD%CE%BD%CE%B5%CE%B9%CE%B1%CF%82_%CE%BA%CE%B1%CE%B9_%CE%B1%CE%BD%CE%AC%CF%80%CF%84%CF%85%CE%BE%CE%B7_%CF%84%CE%BF%CF%85_%CF%80%CE%B1%CE%B9%CE%B4%CE%B9%CE%BF%CF%8D
http://www.hfrp.org/content/download/1262/48765/file/syneducation.pdf
http://www.hfrp.org/content/download/1262/48765/file/syneducation.pdf
http://www.hfrp.org/content/download/1262/48765/file/syneducation.pdf

135 SCHOOL AND STUDENTS’ FAMILIES COMMUNICATION TECHNIQUES

Papanaoum, Z. (2001). H Sioixnon twv oxoAeiwv. OewpnTikn avdAvon Kat Epeuva BacLopUEVT 0TV
eunelpia [School management. Theoretical analysis and experience-based research]. Thessaloniki:
Kiriakidis Brothers.

Pashiardis, P. (2004). ExmaiSevtikn nyeoia. ATo tnv mepiodo TNG EVUEVOUS adlapopiag oty auyypovy
emoxn [Educational Leadership. From the period of the benign indifference in modern times]. Athens:
Metaixmio.

Pashiardis, P. & Pashiardis, G. (2006). AmoteAeopatika oxoAeia: IIpaypatikdTnTa 1) OVTOTiO
[Effective schools. Reality or utopia]. Athens: Tipothito.

Raffaele, L. & Knoff, H. (1999). Improving Home-School Collaboration with Disadvantaged Families:
Organizational Principles, Perspectives and Approaches. School Psychology Review, Vol. 8, No. 3, pp.
448-466.

Reeves, A. (1994). Principals’ perceptions of parent involvement practices in urban elementary
schools. Dissertation. Mississippi State University. Mississippi.

Rogers, C. (1994). Principals’ Perceptions of Differential Parent Involvement Practices for High and
Low Socioeconomic Schools. University of California, Davis, Department of Educational Leadership.
California.

Saitis, Ch. (2002). 0 AtevBuvtiic oto avyypovo oxolelo. Amo tn Bewpia otnv mpaén [The Principal in
the contemporary school. From theory to practice] (2" ed.). Athens: Own edition.

Schneider, J. & Hollenczer, L. (2006). The Principal’s Guide to Managing Communication. Thousand
Oaks: Corwin Press.

Sedlack, R. (2003). Principals and Families: Creating partnerships for student achievement.
Dissertation. University of South Florida, Department of Educational Leadership and Policy Studies.
Florida.

Stravakou, P. (2003%). O 8tevBuvtri¢ Tn¢ oxoAiknc povadag otnv Ipwtofabuia kat Asvtepoffabuia
ekmaidevon. Oswpntiky avalvon kat épsvva factouévny otnv eumeipia [The Principal of a school unit
in Primary and Secondary education. Theoretical analysis and experience-based research].
Thessaloniki: Kiriakidis Brothers.

Stravakou, P. (2003%). 0 AtevBuvtri¢ Tn¢ oxoAiknc povadas otnv Ilpwtofabuia kat Asvtepoffabuia
EKTTAlOEVON WS TAPAyoVTaS Tapwdnonc -uia épevva Paaiouévn otnv eunetpia [The Principal of a
school unit in Primary and Secondary education as a motivation factor —an experience-based
research]. Thessaloniki: Kiriakidis Brothers.

Swadener, E. (1999). ‘In danger’ or ‘Where do they promise’? From the deficit versions for the
‘children of the other class’ to the capabilities of essential alliances with children and families. In E.
Spanou (Edit.), Hunam dignity and Social Exclusion.Education policy in Europe (E. Papadakou, T.
Bouki &GI'. Dourabei Transl..). Athens: Ellinika Grammata, 131-185 (in greek).

Tabachnick, B. & Fidell, L. (2006). Using multivariate statistics. New York: Harper Collins.

Tinsley, H. & Tinsley, D. (1987). Uses of factor analysis in counseling psychology research. Journal of
Consulting Psychology, 27,561-570.

Tressou, E. (1998). Exclusion of specific groups from the education in conditions of school
differentiation and in conditions of school coexistence. In S. Karagiannis, Z. Papadimitriou et al.
(Edit.), Social inequalities and social exclusion. Athens: Sakis Karagiorgas Foundation, 639-655 (in
greek).

Tsiakalos, G. (1999). AvBpwmivn aélompémeia, KOWVwVIKOS ATOKAELOUOS Kat ekTtaidevon otnv Evpwmn
[Human dignity, social exclusion and education in Europe] (E. Papadakou, T. Bouki & G. Dourabei
Transl.). Athens: Ellinika Grammata.



INTERNATIONAL JOURNAL OF SOCIAL PEDAGOGY 4(1) 136

Tsiplitaris, A. & Babalis, Th. (2011). Aéka mapadetypata pedodoAoyiag eMOTNHOVIKNG Epevvag. ATtO
™ Bewpla otV Tpdén [Ten examples of the methodology for scientific research. From theory to
practice]. Athens: Diadrasis.

Tucker, R., Koopman, R. & Linn, R. (1969). Evaluation of factor analytic research procedures by
means of simulated correlation matrices. Psychometrica, 34, 421-459.

kkk

*Thomas Babalis is Associate Professor in the Pedagogical Faculty of Primary Education of
National and Kapodistrian University of Athens. Since 2011 he has been the director of the
Scientific Supervisory Board of the pilot experimental school ‘Marasleios’. His research interests
focus on classroom psychosociology, school pedagogy, teaching methodology, socialization of the
child in the school environment and communication between school and families. He has published
many articles in peer-reviewed journals and has written many chapters in edited volumes.

Foteini Kirkigianni is currently Headmaster of a primary school. She holds an MA in School Units
Administration and Organization from the School of Humanities, University of the Aegean. She is a
PhD candidate at the National and Kapodistrian University of Athens. Her research interests focus
on issues related to school pedagogy and school units’ organization and administration, poverty
and social exclusion.

Konstantina Tsoli is currently a teacher in elementary education. She holds an MEd in Applied
Pedagogy (Educational Sciences Sector) and a PhD (scholar from the State Scholarship Foundation)
from the National and Kapodistrian University of Athens. Her research interests focus on issues
related to social and emotional learning, school climate and teaching methodology.

Correspondence to: Th. Babalis, Pedagogical Faculty of Primary Education, National and Kapodistrian
University of Athens, 13A Navarinou str., 106 80 Athens, Greece. E-mail: tbabalis@primedu.uoa.gr



mailto:tbabalis@primedu.uoa.gr
mailto:tbabalis@primedu.uoa.gr
mailto:tbabalis@primedu.uoa.gr
mailto:tbabalis@primedu.uoa.gr



